
RHODE ISLAND 
 
In response to a FOIA, Barrington, Rhode Island Schools provided a link to this site.  It is difficult 
to tell much about what is taught in the schools from the information provided there. The only 
reference to Gender Identity is for Grade 6: 

 
Grade Level: 6th 

TOPIC: Gender Identity 

 
Unit Name:  Gender Identity  (Total 3 classes) 
Overview - Students will be able to 

• What is the difference between biological sex, gender expression, and gender identity? 
• What do the letters LGBTQ stand for and why are they important in our learning 

community. 
• What is S.A.G.A and what is its role in our school community? 
• Understand how slang words/terms can be derogatory to members of the LGBTQ 

community.  

 

I Can Statements: 
The standards in kid friendly language 

• Distinguish between the L, G, B, T, and the Q of LGBTQ. 

• Compare and contrast the differences between biological sex,  gender expressions and 
gender identity. 

• Discuss the emotional challenges individuals face when they decide to come out.  
• Acknowledge that terms and slang can be considered offensive to members of the 

LGBTQ.  
• Resources available within the school and the community.  

 
Essential Questions: (1 or 2 per unit) - Big overarching questions that extend beyond the 
course- 

• Why is understanding the differences between biological sex, gender expressions and 
gender identity important? 

• What does the LGTBQ term stand for? 
• What are the physical, mental/emotional, and social changes that affect me when 

coming out? 
 
Learning Progressions:  
What should the students come in knowing? 

• This is a new unit for all incoming students. 

 

What are the students working on?  

• The Genderbread Person v3.3 
• www.thesafezoneproject.org  

 
What will they work on next year? 

• N/A 

 

http://bpscurricula.weebly.com/health.html


Vocabulary - Essential terms for the unit 
• Adolescence  
• Puberty 
• Gender 
• Gender Identity 
• Gender Expression 
• Biological Sex  
• Gay 
• Heterosexual 
• Lesbian 
• Transgender 
• Bisexual 

 

Texts and Resources for the Unit 
Genderbread.org, The Safezone Project 

 
Technology Integration Strategies and Resources: 

• Google classroom (for communication, assignments, handouts) 
• Google Docs (for student work and shared notes) 
• Safezoneproject.com 
• ASPEN (for class updates and communication) 

 
Learning Plan 
Describe the major activities that will occur in teaching and learning 

• Group work  
• Turn and talk 
• Genderbread person v3.3 
• www.safezoneproject.org  

http://itspronouncedmetrosexual.com  

 
 
 
The SafeZone link didn’t work.  The link itspronouncedmetrosexual goes to a site by the guy 
who created the Genderbread person.  .Below is The Genderbread Person v3.3 

http://www.safezoneproject.org/
http://itspronouncedmetrosexual.com/


 
 
 
 
 
 
 
 

 
 
 
 
 
 



TEXAS 
AUSTIN 
 
In response to a FOIA, Austin Schools said to visit this link to the District’s website to see 
lessons.  The website indicates that the new “approved lessons are slated to be implemented in 
K-12 classrooms in November and December of 2022.”  The District does not appear to teach 
units on Gender Identity per se, but this ideology permeates lessons on the human body.  The 
FOIA response also included attachments related to training teachers. 
 
 
 

Documents Obtained from the District’s 
Website 
 

 

Lessons for Kindergarten-Grade 2   

(Yellow highlighting is added.) 

 
The following page from the My Body lesson for kindergarten uses language that sets the stage 
for teaching kids that people with male anatomy (i.e. boys) are girls if they identify as such, and 
vice versa.  Note that throughout the lessons, Austin teachers are told to describe the chest 
area on boys as the “breast area.” 

 
-------------------------------------------------------------------------------------------- 

AISD Elementary Health Education Human Sexuality & Responsibility Kinder Lesson 1 - 

My Body  

Everyone has them! These are also the few parts of the body that are different for different types 

of people. Let’s take a look at the pictures.”  

• ●  Show slide/page 3 of the My Body images  

o ○  Say: “In these pictures, four body parts are labeled: the Breast Area, 

Buttocks, Vulva, and Penis. All people have the breast area which is a middle 

part on the front side of our body. Inside the breast area is our heart, lungs, and 

ribcage.”  

o ○  Ask the students to say the word ‘breast’.  

o ○  Say: “ All people also have buttocks, which many people call their bottom. The 

buttocks are located on the back of our body. Inside the buttocks is the gluteus 

maximus muscle that you may have learned about in PE.”  

o ○  Ask the students to say the word ‘buttocks’.  

https://www.austinisd.org/pe-health/health-education/hsr


o ○  Say: “The two parts that are different for some people than others are the other 

parts on the front of our body. Most of the time, girls are born with a vulva on the 

outside of their body. Sometimes people call this the vagina, but the vagina is 

actually on the inside of the body. The outside part is called the vulva.  

o ○  Ask the students to say the word ‘vulva’.  

o ○  Say: “On the other hand, boys are mostly born with a penis on the outside of 

their body.  

o ○  Ask the students to say the word ‘penis’.  

• ●  Review the words again, having the students repeat each word after you: breast, 

buttocks, vulva, penis.  

• ●  Explain that bodies vary and change  

○ Say: “Because every BODY is unique, these parts, just like all of our other parts, come in all 

shapes and sizes. And these parts can change during puberty, which is when child bodies 

develop into adult bodies.  

---------------------------------------------------------------------------------------------------------- 

The following language is taken from a Human Sexuality & Responsibility lesson for Grade 1 
entitled “Living Things and Reproduction.”  Note that no mention is made of the fact that it is 
females/women who gestate babies, and that the uterus is an organ that is in girls and women, 
not boys and men.  Note that they set the stage for the Gender iIentity narrative by saying 
bodies with uteruses are “usually girls.”  

 

• ●  Bring the conversation back to the word “Reproduce.”  
o ○  Say: “When living things reproduce, we also call that having a baby! Living 

things can reproduce in a few different ways: some babies grow inside the 
person or animal and some babies come from laying an egg.  

o ○  Ask: “Does anyone know where a baby human grows before it is born?” 
(Students will likely answer things like, in the mommy, in the stomach or tummy.)  

o ○  Explain: “The part of the body that a baby human grows in is called a uterus. 
The uterus is close to the stomach, but it’s actually a different organ. Everyone 
has a stomach, but not everyone has a uterus. Bodies that have uteruses are 
usually girls.”  

o ○  Explain that they will learn more about bodies in the next lesson.  

Later in the lesson, teachers are told the following: 

 

AISD Elementary Health Education Human Sexuality & Responsibility Grade 1, Lesson 2 - 
My Body  

• ○  Say: “In these pictures, four body parts are labeled: the Breast Area, Buttocks, 
Vulva, and Penis. All people have the breast area which is a middle part on the front 
side of our body above the stomach. Inside the breast area is our heart, lungs, and 
ribcage.”  

• ○  Ask the students to say the word ‘breast’.  
• ○  Say: “ All people also have buttocks, which many people call their bottom. The 

buttocks are located on the back of our body. Inside the buttocks is the gluteus maximus 
muscle that you may have learned about in PE.”  

• ○  Ask the students to say the word ‘buttocks’.  



• ○  Say: “The two parts that are different for some people than others are the other parts 
on the front of our body and below the stomach. Most of the time, girls are born with a 
vulva on the outside of their body. Sometimes people call this the vagina, but the vagina 
is actually on the inside of the body. The outside part is called the vulva.  

• ○  Ask the students to say the word ‘vulva’.  
• ○  Say: “For people with a vulva on the outside, they have a uterus on the inside. Who 

remembers what the uterus is?” (Response: it’s where a human baby grows)  
• ○  Say: “On the other hand, boys are mostly born with a penis on the outside of their 

body.  
• ○  Ask the students to say the word ‘penis’.  

The lessons here and in other grades spend time teaching children about safety.  The messages 
on that topic are similar around the U.S. but only here do we include some of the language as 
an example.   The “Know My Body “ rule taught to small children in Austin is contradicted by 
the failure to make sure children know their sex and understand that they have the anatomy 
for that sex.  The No Secrets rule is contradicted in many school districts across the U.S. by 
schools intentionally keeping secret from parents the fact that their children are being treated 
as a different sex at school.  (They literally encourage children to keep secrets from their 
parents and facilitate that.)  Research is needed to learn whether Austin schools engage in that 
practice. 

 

Say: “There are a few important rules when it comes to your body. These rules will help you 
stay safe and understand when it is time to talk to a trusted adult.”  

▪ Rule 1: My Body is Mine Rule 1 is My Body is Mine. That means that everyone has the 
right to say “NO” if they do not like it or how their body is being touched.  

▪ Rule 2: I Know My Body Rule 2 is I Know My Body. That means that we know and will 
always use the proper name for my body parts. It’s not funny or weird. Everyone has 
these parts and knowing the name of them will keep you safe.  

▪ Rule 3: No Secrets Rule 3 is No Secrets. No one should ever ask you to keep secrets 
about your body especially if the secret makes you feel sad, scared, or uncomfortable.  

▪ Rule 4: Telling is OK Rule 4 is Telling is OK! If you are ever feeling sad, scared, or 
uncomfortable, especially about your body. It is always OK to tell an adult that you trust. 
It is important that you tell right away and do not wait.  

 
The lessons include discussion of anatomy.  Note that drawings are not labeled girl, boy.  And 
“breast area” rather than “chest area”) is used for boys. 

 



 
 
Below are materials from a Grade 2 Human Sexuality & Responsibility lesson entitled “What 
Makes a Baby”.  Here’s the opening overview. 

 



 
Further on in the lesson: 

1. Middle - Explore (15-20 minutes)  
o ●  Write the word “Reproduction” in large letters on the board or chart paper.  
o ●  Say: “To start this unit, we are going to be talking about Reproduction.  
o ●  Ask the students to repeat the word and say it three times.  
o ●  Explain: “All living things reproduce, meaning they make more of themselves 

by making a baby or babies. All plants, trees, fish, animals, bugs, and people 
reproduce. People reproduce by getting pregnant and giving birth. Reproduction 
is how you were made!”  

o ●  Read What Makes a Baby, by Cory Silverberg, aloud, answering questions 
as they arise. (If the book is not available, you can use this video: What Makes a 
Baby Storytime , starting at 0:50.)  



○ Use the What Makes a Baby Teacher’s Guide for more information and suggested 
responses to common questions.  

End - Evaluate (5 minutes)  

o ●  Summarize by saying: “We all started out as very tiny little things and we grew 
and we changed based on the stories that came together to make us and the 
stories that we learn and experience as we grow. However you came to be, there 
are a lot of people in the world today who are very happy that you were born.”  

o ●  Direct students to the home connections handout and have them draw the 
people in their lives who are very happy that they were born.  

o ●  Wrap up by explaining that in the next lesson, we will learn more about our 
bodies.  

The book read to children (What Makes a Baby) eliminates the reality of there being male and 
female bodies.  It erases women from the concept of gestating and delivering a baby.  Click 
here for a youtube video reading of the book by its author.  Below are selected pages. 

 

 
 

 
 

https://www.youtube.com/watch?v=TQN_Wuxm45E
https://www.youtube.com/watch?v=TQN_Wuxm45E


 
 

 
 

 



 
 

 
 

 



 
 

 
 
 
The lesson continues with notes for teachers on how to respond to questions that may arise 
from the children: 

 

➢  Who has what? (i.e. Does my body have eggs? Do I have a uterus? Do I have sperm? Does 

your body have them?)  

o ○  It is ok if you want to share if your body has a uterus and eggs or makes 
sperm, or if it used to but doesn’t any longer, or something else that is brief. For 
example, “No, my body doesn’t have a uterus in it. Like the book says, some 
bodies do and some don’t.”  

o ○  It might also be helpful to explain to students that most girls are born in a body 
that has eggs and a uterus, but not all girls, and that most boys are born in a 
body that will make sperm when they get older, but not all boys.  

o ○  Be sure to note that bodies are private and that you can’t tell what someone 
has or doesn’t have by just looking at them. Remind them that these can be great 
things to talk with a parent or other trusted adult about.  



• ➢  Can only grown ups make a baby? Can I make a baby?  
o ○  Refrain from going into any details about puberty, or from sharing your values 

on when the right time for a baby might be.  
o ○  Remember, very young children don’t think of eggs and sperm as “sexual” or 

strange because they haven’t learned about them yet.  
o ○  Suggested response: “The book says grown-ups because very young people’s 

bodies can’t make babies yet. Our bodies change as we get older. Once your 
body has grown and changed you might be able to make a baby, but that’s still a 
long way off. You’ll learn more about that as you get older.”  

• ➢  How does the baby get into the uterus?  
o ○  This book is designed to be inclusive of all ways that babies are made, 

whether through intercourse, egg or sperm donation, in vitro fertilization or 
surrogacy.  

o ○  Suggested response: “There are lots of ways that sperm and egg get together 
and that baby gets into the uterus. Sometimes the people making the baby do it 
on their own and sometimes they get help.”  

• ➢  How come the baby doesn’t grow?  
o ○  Not every fertilized egg becomes a baby. Miscarriages are a commen 

experience that is almost never talked about, resulting in feelings of 
embarrassment or shame. At this age, there is no need to introduce the word 
“miscarriage”, just the understanding that sometimes, as it says in the book, the 
“tiny thing does not grow”.  

o ○  Suggested response: “Sometimes the egg and the sperm came together but 
they couldn’t match up just right. Sometimes it’s because they couldn’t share 
their stories or the stories didn’t fit together. We don’t always know why it doesn’t 
grow.”  

The lesson continues and reinforces previous grade lessons about anatomy, including the 
following, for example: 

 

AISD Elementary Health Education Human Sexuality & Responsibility Grade 2, Lesson 2 - 
My Body  

• ○  Say: “In these pictures, four body parts are labeled: the Breast Area, Buttocks, 
Vulva, and Penis. All people have the breast area which is a middle part on the front 
side of our body above the stomach. Inside the breast area is our heart, lungs, and 
ribcage.”  

• ○  Ask the students to say the word ‘breast’.  
• ○  Say: “ All people also have buttocks, which many people call their bottom. The 

buttocks are located on the back of our body. Inside the buttocks is the gluteus maximus 
muscle that you may have learned about in PE.”  

• ○  Ask the students to say the word ‘buttocks’.  
• ○  Say: “The two parts that are different for some people than others are the other parts 

on the front of our body and below the stomach. Most of the time, girls are born with a 
vulva on the outside of their body. Sometimes people call this the vagina, but the vagina 
is actually on the inside of the body. The outside part is called the vulva.  

• ○  Ask the students to say the word ‘vulva’.  
• ○  Say: “On the other hand, boys are mostly born with a penis on the outside of their 

body.  
• ○  Ask the students to say the word ‘penis’.  

• ●  Slide/page 4 of the My Body Images  
o ○  This slide shows where the uterus would be on the inside of a body with a 

vulva.  



o ○  Say: “For people with a vulva on the outside, they have a uterus on the inside. 
Who remembers what the uterus is?” (Response: it’s where a baby grows after 
the sperm and egg meet up and share their stories.)  

 
Below we move on to Human Sexuality and Responsibility Lessons for Grade 3.  These continue 
to prime kids for believing that whether you’re a boy or a girl is not determined your anatomy.   

 

Activity: Understanding our Bodies and our Reproductive Systems. 

 
Directions: Now that students have the systems in front of them, ask the students if they notice 
a body system where the organs look different on the two images.  Lead them to the discovery 
that all the systems for the two bodies are the same EXCEPT for the reproductive system. 
Project the image of the reproductive body parts and start the discussion:  

“Today we are going to focus on one of the body systems: The reproductive system. The 
reproductive system is that which allows humans to create more humans or make babies. For 
another human or baby to be created an egg and a sperm must come together. Our bodies are 
designed so that some humans produce the sperm and others produce and carry the egg. The 
difference you see in the two images of the reproductive body systems is due to the roles they 
take on.  

The body with the penis and testes, mostly the male or boy, produces the sperm. The organs of 
this system are mainly external, or on the outside of the body. The scrotum holds the testes 
that produce the sperm and the penis is the organ that sperm use to travel out of the body).  

The other body, usually the female or girl, produces the egg. The organs of this reproductive 
system are mainly internal, or on the inside of the body. The ovaries produce the eggs, the 
uterus receives and holds the eggs, and the vagina connects the uterus to the outside of the 
body. The outside part of this system is called the vulva.  

The reproductive system of our bodies is part of us from the day we are born. However, as 
babies and through elementary school, the reproductive system is not ready to reproduce or 
make babies. It is not until our bodies start changing from children to young adults and then to 
adults that our bodies are ready to reproduce (create a baby). This change is called puberty. We 
will be discussing what happens during puberty tomorrow.  

Graphics like the ones below are used.  There are no labels that say “girl”, “boy”, 

“woman”, “man”, “female” or “male.”  



 

 
 
The lessons proceed with wording like “someone with a vagina” and “someone with a penis.” 

 



 

 
The discussion of puberty continues with this language: 

 

Puberty usually starts between ages 8 and 13 in people with a vagina and ages 9 and 15 in 
people with a penis. This wide range in ages helps to explain why, soon, some of your friends 
will look like young kids and others will start to look more like adults.  



When each person’s body is ready to begin puberty, a part of the brain called the hypothalamus 
releases special hormones that tell your body it’s time for puberty to begin. These hormones 
send messages to different parts of the body to signal it is time for the change to begin.  

While there is some differentiation between what happens to “people with penises” versus 
those “with vaginas”, there’s a heavy emphasis on lack of clarity of distinctions as much as 
possible.  It is never stated that those with penises are male, and those with vaginas are female.  

Next: Hair, Oil and Sweat (Pic. 3, 4, 5) 
Your body starts growing more hair on the legs,under your arms, and on the genitals. Some 
people start to grow hair on their faces. This usually happens to people with penises, but can 
happen to anyone.  

Not only do you get more hair, but your skin also changes. The skin under your hair (known as 
the scalp) and the skin on your face starts to produce more oil. This can make your hair feel and 
look dirty, and can clog the pores in your skin, causing pimples, or acne.  

The changes don’t stop with more hair and oil. Your sweat glands also start to develop. So, 
when you get hot you sweat more, especially under your arms. And now that your body is going 
through puberty, the sweat makes you stink. Odor comes from under the arms, from your feet, 
from the genitals, and even the scalp.  

And: Your Body Shape Can Change  

(Pics 6, 7, 8, 9) For people with penises, the penis and testicles grow larger and the testicles 
start producing sperm. These same people may become more muscular and their shoulders 
might grow wider. They also might start to notice a change in their voice. As the larynx, or voice 
box, grows, the voice gets deeper. And while this is happening, the voice might “crack” as it’s 
getting used to the new shape. In many people, the larynx will start to become a visible lump 
on the front of the neck. This is normal and is called an “Adam’s apple”.  

(Pics 8, 10, 11) For people with vaginas, breast tissue starts to develop and the hips may get 
wider. Their voices can change as well, but the larynx typically doesn’t get as large so no voice 
“cracking” or Adam’s apple. This is also when the ovaries start to release eggs and the uterus 
starts to prepare for a pregnancy. This process is called the menstrual cycle, or some people call 
it a “period.” This cycle, or period, happens every month.  

(Pic 11) There is so much going on during puberty that your body needs more energy so your 
appetite increases. Many people experience weight gain during puberty, and that is normal, but 
it’s important to eat healthy and avoid too much “junk food” so that the body has good 
nutrients to help it grow.  

There are then lots of images for teachers to use with students, such as the following.  The 
images are vague as to who’s voice box gets larger, whose voice changes, etc.  Whose 

menstrual cycle begins. The graphics do not specify sex. 
 



 

 
Charts provided to kids are similarly sex-free and confusing. 



 
 



 
 
In Grade 4, things continue as they have in previous grades.  Now there’s more emphasis on 
graphics of reproductive anatomy.  But those graphics and the wording used by teachers 
provided in the lesson plans continue to omit labels identifying who we’re talking about:  girls 
or boys.  The terms “girls”, “boys”, “women”, and “men” are not used.  The terms “male” and 
“female” are also eschewed.  Below are selected paragraphs and graphics from the lesson 
illustrating the approach taken. 
 



 

Display the side view of the penis structure and explain what they are looking at (a side view of 
the inside of a person’s body).  

Start by explaining that this is a typical example of how bodies are made for people with a 
penis, but that all bodies are unique so they won’t look exactly like this.  

 

On the inside of this type of body, the scrotum holds the “testicles” or “testes.” There are 2 
testicles and they produce sperm.  

 

A person with a penis has two openings in this part of the body, the urethra is one. The other 
opening is the anus, where a bowel movement (“poop”) comes out (not actually part of the 
reproductive system).  

Start by explaining that we are going to look at images of both the internal and external parts 
for people with this next type of reproductive system, starting with the inside. Display the front 
view of the internal uterine structures and explain what they are seeing (the front view of the 
inside of a person’s body).  

People with this type of system typically have two ovaries that produce and store eggs. Eggs 
are the cells that, when joined with sperm from a person with a penis, create a baby.  

Attached to the ovaries are the two fallopian tubes. 

 

 

 

 

 

 

 

 

 

 



 

…… 



 

The 4th graders are given a letter from someone named Chen illustrated by a sex-less stick 
figure who says “They Tell Me I’m Going Through Puberty.”  The write-up is intentionally vague, 
never mentioning anything sex-specific.  Children are asked if they can tell Chen’s gender from 
the story.  Of course. they can’t.  That’s the set-up and the point.  Kids are taught to see sex as 
irrelevant, disconnected from their anatomy, etc.  



 
 
Wrapping up the unit, kids are shown lists of physical changes that happen during puberty.  See 
below, and notice Footnote 1.  Having failed to be clear about what will happen to each child 
based on their sex, teachers are admonished to remind students that only some of the things 
on the list will happen to them.  Footnote 2 uses the term “male”, which is extremely rare in 
the district’s lessons. 

 



 
 
The 4th grade lesson refers to a film called The Menstrual Cycle, and it appears that all students 
watch this.  Questions asked of students after the film include “What did you learn about 
yourself?” 

 



The lesson ends with detailed discussion of what happens in female reproductive anatomy 
during the menstrual cycle from ovulation to menstruation, without ever mentioning that this a 
woman’s body/a female body. 

 
The lessons for grades 5,6, 7 and 8 can also be reviewed via the link provided by the District.  
These take the same approach as seen in the earlier grades, and are not copied here.  The High 
School lesson also takes the same approach, but a few items from it are copied below.  There 
were no explicit separate Gender Identity lessons in the Austin school materials delivered in 
response to the FOIA via attachment or via links. 

 
From the High School Reproductive Anatomy Section: 

 

An important note about language:  

Language is complex, evolving and powerful. In this lesson, inclusive language is used to 
be inclusive of all students, including those with diverse gender identities, gender 
expressions and sexual orientations. This includes the use of ‘they’ as a singular gender-
neutral pronoun.  

A person’s sex can be male, female or intersex (not clearly defined as either male or 
female). Sex is independent of gender identity. Gender identity is a person’s internal 
sense of identity as female, male, both or neither, regardless of their sex assigned at 
birth.  

For many people, their gender matches the sex they were assigned at birth (cisgender). 
For others, their gender identity does not match the sex they were assigned at birth. 
They may use terms like transgender, trans, non-binary, gender fluid, gender queer, 
agender or others, to describe their gender identity. The umbrella term ‘trans’ is 
primarily used here, to describe people whose gender identity and sex assigned at birth 
differ. While this umbrella term does not fit everyone, the intention is to be inclusive as 
possible.  

In this lesson, you will notice that body parts and processes are not labelled as male or 
female. While it is ok to use the terms boy/girl/male/female, it is important not to 
assume that all boys or girls have certain anatomy. This approach is more inclusive of 
intersex and gender diverse people. (teachingsexualhealth.ca)  

 

The following “reminder” for teachers appears in the “Reproductive Anatomy Review, with 
regard to graphics of a penis and a uterus:  

*A reminder about language: these diagrams are not labeled as male or female. It is 
recommended to talk about it as “the penis or the uterus or vagina and related structures”. This 
can be a challenge as we practice changing our language, but it is an important tool for the 



inclusion of any student who may not identify with the gender that they were assigned at birth 
based on their external genitalia.  

Below are pictures of anatomy not identified as male or female, man or woman, which are to 
be used with the students, along with directions to teachers: 

  

 



 
 
The discussion of pregnancy doesn’t mention women: 



 

If a person with a uterus has had any contact that would have allowed sperm to enter the 
vagina (this is usually via vaginal sex, or inserting a penis into the vagina, but it can happen even 
if semen is on the outside of the vagina without vaginal penetration), there could be a 
possibility of pregnancy happening. Remember that abstinence, meaning not having any sexual 
contact, is the most effective way to prevent a pregnancy.  

Start this conversation about pregnancy by asking students when they think is the right time for 
a pregnancy (or another pregnancy).  

Considerations might include things like age, physical health, emotional and financial stability, 
etc. This, ideally, includes being done with schooling. Everyone is going to have a different 
opinion about the “right” time, but be sure to end the conversation with the idea that the best 
time is when both partners have planned and prepared for raising a child.  

A pregnancy test checks for the presence of a hormone, called human chorionic gonadotropin 
(or HCG), which takes about 10-14 days to build up enough to be detected. So what other signs 
might someone have if they are pregnant?  



 

What are some things that you have heard of that might lead someone to think they might be 
pregnant?  

Take a few responses then click to reveal some of the possible signs. (See “Early pregnancy 
symptoms: First signs you might be pregnant” Teacher Resource for additional information 
about these and more possible symptoms.)  

Note that all of these signs can also be symptoms of other issues so if someone suspects they 
could be pregnant, it is important to see a doctor.  

 

Some important steps pregnant people can take to help reduce the risk for problems are:  

Follow a healthy, safe diet. 
Get regular, moderate exercise. 
Avoid exposure to potentially harmful substances such as lead and radiation. Control existing 
conditions, such as high blood pressure and diabetes. 
Avoid tobacco smoke and alcohol us  

Below is another example of the disembodiment going on.  “Once upon a time, there was a 
reproductive system…” Note how the reproductive system floats disconnected from sex…..even 
though sex and sexual reproduction is what it is all about.  There’s a similar disembodied tale 
for students to fill in called “The Sperm’s Journey.”  Eggs? Sperm? As taught by the schools, 
these have nothing to do with female, male, woman, man. 



 
 
By the way, the high school lesson has a section on “Parenting and Paternity” which seems to 
be assuming that “fathers” are “fathers”, i.e. male parents, and that “mothers” are the female 
parent.  But Gender Identity believers have pushed for men to be called mothers and women to 
be called fathers.  That’s not discussed in the school materials. 

 
 
 



Documents sent as attachments to the 
reply to the FOIA. 
 

Out Youth, Be A Beacon Online Course for Staff. 
 
The district’s reply letter to the FOIA said that an optional online course for staff, developed in 
partnership with Out Youth and entitled “Creating Identity Safe Schools” was attached.  Here 
are portions of what they attached: 

 

 
 

 
 

 
 



 
 

 

 

 

 



 

 

 

 



 
 

 
 
The slide above indicates that teachers are shown a video called “There Are More Than Two 
Human Sexes” from the “Sci Show,” narrated by Hank Green.  The video starts with zippy music 
as scientific graphics flash on the screen.  Green then says: “In high school biology, we usually 
learn that the sexes in humans are fixed and concrete.  Whether you’re male or female is black-
and-white and rooted in your DNA: your 23rd pair of chromosomes is either two X 
chromosomes or an X and a Y.  That’s it.  End of story. And that’s essentially what scientists 
thought, too.  But it turns out that sex isn’t that straightforward.  In fact, biologists today are 
saying sex is a spectrum.  And the scientific community is still working on understanding and 
respecting the people who fall in the middle of that spectrum….”  Green spends most of the 
video talking about Disorders of Sexual Development (DSDs) as if they create a sex spectrum.   
An excellent rebuttal is available from The Paradox Institute at: 
https://www.youtube.com/watch?v=521NRGQjLW8 
 

https://www.youtube.com/watch?v=521NRGQjLW8


 
 
The training then focuses on intersectionality before returning to the case study of Ronnie, 
asking participants to answer how they would support Ronnie based on what they’ve learned 
during the training.  And it provides this answer: 
 

 
 
Attendees are given links to learn the Gender Cult vocabulary: HRC, GLAAD, and the 
Genderbread guy.  

 

 
 



 

 

 

 



 

 

 

 



 

 

 

 
 
 
 

 
 
 
 



VIRGINIA 
 

Documents from Fairfax County Public 
Schools reply to a FOIA 

 

Slides 2-7 used for teacher training for grades 7 & 8, 9 & 
10, Part D, Sexual Orientation & Gender Identity, 
Module 2: 
 

 
 

 
 



 
 

Slides 9-14, used in teacher training for grades 9 & 10 
 

 
 



F

 
 

Grade 9 lesson on Human Sexuality (document 
G9_HGD_L6_Human_sexuality_21-22.pdf) 
 
This lesson provides the usual Gender Identity Ideology definitions and uses terms like “sex 
assigned at birth.”  But it seems less pushy regarding Gender Ideology than other curricula 
around the U.S.  There is an emphasis in the lesson on kids needing to discuss sexual issues with 
parents.  Selected pages pasted below 



 

 
 
 

Teacher Note: The classroom should be a safe place for students to learn and teachers should 
model and set class expectations for a supportive, respectful, and inclusive learning 
environment. Students in your health class may be struggling with issues related to sexual 



orientation and/or gender identity. School psychologists, social workers, and counselors are 
resources for questions or concerns that arise from students and/or teachers related to human 
sexuality. If students use any derogatory/slang terms for gay men, lesbians, or transgender 
during class discussions, inform them of the correct term and explain that in this class the use 
of slang terms for ethnic, racial, or any other group is not appropriate; just as the use of slang 
terms for anatomical parts and physiological functions was not acceptable during other FLE 
instruction. Refer students to the FCPS Student Responsibilities and Rights 
(http://www.fcps.edu/dss/ips/ssaw/SRR/index.shtml ) handbook for school policies if needed. 
Before beginning the lessons, remind students that slang or derogatory terms are not acceptable in class 
and that students are expected to listen to and be respectful of the opinions of others. Encourage 
students to think beyond stereotypes and derogatory terms. 
 
LEARN Link. 

 
1. Display slide # 2 -- and ask students what they think of when they hear the word sexuality. 
Then ask - What does human sexuality mean? (Accept students’ responses. Questions are 
animated on the slide to appear one at a time.) 

 
2. Say to students: 
Human sexuality is the constitution of an individual in relation to sexual attitudes 
or activity. This is a broad concept that includes aspects of the physical, psychological, social, 
emotional, and spiritual makeup of an individual. It is not limited to the physical 
or biological reproductive elements and behavior, but encompasses the manner 
in which individuals use their own roles, relationships, values, customs, and gender. 
(http://medical-dictionary.thefreedictionary.com/) 
 
3. Display slide #3 and ask students to reproduce the beginning word web (from the slide) for 
human sexuality. 
Using the definition of sexuality, students write down some of the subtopics in the circles 
that might be studied under the broad topic of human sexuality. 

 
3. Ask students to share some of their thoughts. List their ideas on the board or type onto the 
slide. 
 
LEARN.  Engage and Explain. 

 
1. Components of Human Sexuality. 
Say to students: 
Sexuality develops as a person matures and is an integral part of one’s personality. It 
includes not only the study of reproductive anatomy, physiology, and function, but also 
an individual’s feelings, thoughts, and behaviors of being male or female. Sexuality 
includes being attractive and attracted to others, being in love, and relationships that 
include both sexual intimacy and physical sexual activity. Humans are sexual beings 
from 
birth to death. Just as a person grows and develops over time from infancy to old age, so 
does their sexuality. Many of the terms you used in your web activity will fit into five 
components of human sexuality. 

 
2. Using slides #4-5, define each of the five components of human sexuality. 
Sensuality - Awareness, acceptance of, and comfort with one’s own body. Includes physical 
expressions and non-physical aspects 

 
Intimacy - Becoming emotionally close to someone 

 
Sexual health and reproduction - Anatomy and physiology of human reproduction 



 
Sexualization - Using sex and/or sexuality to influence, exploit, manipulate, abuse, or 
control other people 

 
Sexual identity – Gender identity and sexual orientation 

 
• Four parts of sexual identity 
o Sex assigned at birth – anatomy as female or male; indicators of sex include sex 

chromosomes, hormones, and internal and external anatomical structures 
o Gender identity – Refers to one’s internal sense of gender (how one thinks of 

themselves or feels as a male or female). For most people, their gender identity 
is the same as their sex assigned at birth. For some people, it is not the same. 

• Transgender: describes an individual whose gender identity, how they think 
of themselves or feel as a male or female, is different from the individual’s 
sex assigned at birth 

 
o Gender role – Knowing what it means to be male or female or knowing 

expectations about what males and females are supposed to do or what it 
means to be masculine or feminine 

 
o Sexual orientation - The gender of a person to whom an individual is 

emotionally, romantically, and/or sexually attracted 

 
• Heterosexual: attraction to people of the other gender 
• Lesbian or gay (homosexual): attraction to members of one’s own gender 
• Bisexual: attraction to both men and women 
 

3. Distribute the worksheet, Components of Human Sexuality, and the student fact 
sheet, Sexuality Terms. Using the terms on the worksheet and information from definitions 
of the five components, students will write the terms in the circle that they believe 
corresponds with the component. 

 
Distribute student fact sheet, Components of Human Sexuality, and have students read the 
information and check their understanding. 

 
Display slide #6 to further discuss student answers. 

 
4. Have students share with a shoulder partner where most of their understanding of sexuality 
originates. Ask for volunteers to share with the class. 
Explain to students that much of our understanding of sexuality comes from family, religion, 
culture, and friends; and, although students can create their own meaning for sexuality, 
they need to be aware of what it means to those around them, including their parents. 

 
***Note: Students should not be sharing their personal beliefs about sexuality but only how 
they developed those beliefs. 

 
5. Say to students: 
Sexuality is a major aspect of being human and many people have questions and 
concerns 
related to sexuality. Anyone with questions or concerns are encouraged to talk with a 
parent, member of the clergy, counselor, health care provider, or another trusted adult. 
 
It is also important to remember that people may have different opinions on sexuality, 
particularly related to sexual orientation and gender identity. Regardless of your 
personal 



beliefs, it is important that all people are treated with respect and are not victims of 
intolerance, harassment, or discrimination. 

 

 

Student Fact Sheet 

Components of Human Sexuality 
Human sexuality is generally accepted to have five components or parts. These are sensuality, intimacy, 
sexual identity, sexual health and reproduction, and sexualization (see diagram). The following 
definitions will help you understand each of these components better 
 
Sexual Identity is a person’s understanding of who they are sexually. Sexual identity has four parts to it. 
The first part is a person’s sex assigned at birth— anatomy as female or male. Indicators of sex assigned 
at birth include sex chromosomes and internal and external anatomic structures. The second part is a 
person’s gender identity—a person’s internal sense of gender. Transgender describes an individual 
whose gender identity, how they think of themselves or feel as a male or female, is different from the 
individual’s sex assigned at birth. The third part is gender role—expectations about what males and 
females are supposed to do or what it means to be masculine or feminine. The final part of sexual 
identity is sexual orientation—the gender of a person to whom an individual is emotionally, 
romantically, or sexually attracted. A person’s sexual orientation can be to the other gender 
(heterosexual, hetero meaning other), the same gender (homosexual (homo meaning same), or to both 
genders (bisexual, bi meaning two) 

 

A unit on Individual Identity for Grade 8 
(G8_ESH_L2_Individual Identity21-22.pdf)  Selected 
pages pasted below: 
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Document entitled “Emotional and Social Health (ESH) 
Middle School Changes – Lesson 
1”(G7_ESH_L1_Middle_Schools_Changes_21-22.pdf)  
Selected pages below: 



 

 
 



 



 
 
 



 

 
 



 
 

 
 



 
 

 
 
 
 



 

A document sent by Fairfax County entitled  
5th -WH-Social Justice-LGBTQIA 
Resources_1zT_Q8LnuldowQaPiTnx3BWafDTL7E4ZpQFokqspYOPE.pdf 

 
It is not clear what this document is.  Perhaps it was assembled by activist teachers or parents 
to send to families and teachers?  Perhaps it is a school newsletter?  In any case, it shows full-
blown promotion of Gender Identity Ideology. 
 
The document links to a Pronoun Guide for school staff and to the usual cast of Gender identity 
organizations including GLSEN.  It links to glowing discussions of a GSA pushing through Gender 
Ideology-based policies.  And more. Gender Ideology on everyone through policy changes, and 
much more.   
 

 
 



 

 
 



 

 
 



 

 
 



 

 



 
 
 
 
 

Items obtained through on-line research 
(not from reply to FOIA) 
 

Fairfax County Public Schools News article . 
 
Note what the Glasgow Middle School club had achieved as of that date.   

 

Glasgow MS LGBTQ Club Advocates for, Supports Students  April 
19, 2021 

 
Formed in 2019, Glasgow Middle’s LGBTQ Club can count among its achievements the 

designation of a gender neutral bathroom, meeting with School Board members to 

encourage support of LGBTQ students, encouraging faculty and staff to use preferred 

pronouns and names with students, allowing students to select a Family Life Education 

class based on their gender, and supporting the use of Safe Space flags and stickers in 

classrooms. When FCPS went to virtual learning last spring, the club continued its 

advocacy and support of LGBTQ students, working with administrators to create staff 

training and resources.  The club has also established a Google site for the school where 

students can find resources. Future projects include establishing standards for 

welcoming students to school, more resources to support school counselors working 

with LGBTQ students, and having explicit homophobia and transphobia considered as 

bullying/harassment. Contact club sponsor Stefanie Vestal at slvestal@fcps.edu. 

 
 
 
 
 
 
 
 

https://www.fcps.edu/news/glasgow-ms-lgbtq-club-advocates-supports-students
mailto:slvestal@fcps.edu


Fairfax County Public Schools Regulation 2603.2, 
effective 4/21/22: (Click here.) 

 

SPECIAL SERVICES 
Health and Welfare 
Gender-expansive and Transgender Students  

This regulation supersedes Regulation 2603.1  

I. PURPOSE  

To establish procedures and guidelines for schools to ensure that all students, including gender-
expansive and transgender students experience a safe, supportive, and inclusive school 
environment.  

All students have a right to privacy in Fairfax County Public School (FCPS) facilities or while 
participating in FCPS sponsored events. Any student who has a need or desire for increased 
privacy, regardless of the underlying reason, shall be provided with reasonable, non-
stigmatizing accommodations. Students shall not disclose private information about another 
student's reason for seeking privacy. Additionally, school personnel should not disclose 
information about a student’s gender-expansive or transgender status, legal name, or sex 
assigned at birth, including to other school personnel who do not have a need to know, unless 
the student has authorized such disclosure, or unless legally required to do so as further 
outlined below.  

II. DEFINITIONS  

Official Transcript: to include legal name at the time of the awarded credit. Documents are 
signed by the school official with name and title or transmitted and  

verified through a verified electronic method.  

III. SUMMARY OF CHANGES SINCE LAST PUBLICATION  

1. Section II., removed the definition of parent and added the definition of official transcript.  
2. SectionIV.,added definition of parent.  
3. SectionVI.B.,addedlanguagetoreflectthatastudentcanrequestanalternateand/or unofficial 

diploma or transcript.  
4. SectionVI.D.,added“and transcript assistants.”  
5. LegalReferences.,added the proposed Virginia Code 8VAC20-160-3D  

Page 2: 

IV. IDENTIFICATION OF GENDER-EXPANSIVE AND TRANSGENDER STUDENTS  

Schools shall accept a student or parent’s (use of this term herein includes parent, guardian, 
legal custodian, or other person having control or charge of a child) assertion of a student’s 
gender-expansive or transgender status.  

1. When a school ls made aware of a student’s gender-expansive or transgender status, 
the school shall offer to convene a support team for the student or the parents. The 

https://go.boarddocs.com/vsba/fairfax/Board.nsf/files/CDPTV8792B2E/$file/R2603.pdf


support team shall be a multidisciplinary team that may consist of the student, parents if 
the student is willing, classroom teacher(s), administrator, school counselor, school 
psychologist, school social worker, and/or other staff members as appropriate for this 
collaboration. The student or the student’s parents may have input into the composition 
of the team and also may invite any representatives of their choosing to include physical 
and mental health professionals or advocates.  

2. Support teams shall develop a student-specific support plan to provide the gender- 
expansive or transgender student with safe and equitable access to all school and 
school division facilities and activities, addressing any particular issues raised by the 
student or the student’s parents. The support team shall consider the student’s needs, 
protection of student privacy, maximization of social integration, minimization of 
stigmatization, student age, and any perceived safety risks as they contemplate 
appropriate supports and arrangements. The plan may include, but is not limited to:  

1. Annual conferences with a student support team, the student, and/or the 
student’s parents to discuss any necessary accommodations for the school year.  

2. Regular check-ins with the student and/or the student’s parents by the school 
counselor, administrator, school psychologist, school social worker, or other 
designated staff member deemed appropriate.  

3. Meetings to support the student from academic year to academic year.  
4. Information about community resources.  
5. School staff should provide information and referral to resources to support a 

student in coping with a lack of support at home and seek opportunities to foster 
a better relationship between the student and their family.  

6. A timeline to support student transition from one gender to another, if applicable.  
7. Decisions regarding use of student name and pronouns, restroom and locker 

room access, gender specific courses, sports, student activities, and extended 
instructional field trips or athletic events. School staff will address the student 
using the asserted name and gender as communicated by the student. This plan 
should be maintained in the school file (i.e., school counselor office) to be 
accessible to the members of the support team. This plan is subject to the same 
privacy guidelines as are other student records.  

3. In situations where a student may be transitioning from one gender to another, either 
prior to the beginning of or during the current school year, school teams shall consider  
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providing staff training on gender diversity to include responsibilities to support gender- 
expansive and transgender students under Title IX and Policy 1450, Nondiscrimination. This 
training should be generalized to honor the privacy and confidentiality of the student.  

4. A student or parent may request that the support team be reconvened at any time.  
5. Every effort shall be made to encourage and support communication between gender- 

expansive or transgender students and the student’s parents. Schools may offer to meet 
jointly with the parents and the student at school.  

V. STUDENT NAMES AND PRONOUNS  

Students who identify as gender-expansive or transgender should be called by their chosen 
name and pronouns, regardless of the name and gender recorded in the student’s permanent 
pupil record. School counselors, administrators, or other designated school personnel should 
work with the student and/or the student’s parents to determine the best course of action to 
inform teachers, coaches, and other school personnel of this request. Every effort should be 
made by the student’s teachers to reasonably inform substitute teachers of the student’s chosen 
name and pronouns.  

VI. PERMANENT STUDENT RECORDS  



1. Each school is required to maintain a permanent pupil record of each student. The 
student’s legal name, birth date, sex assigned at birth, and parent(s) name as they 
appear on the birth certificate shall be considered the student’s official identification and 
shall be entered in the FCPS student scholastic record. A court order or an official 
government document, such as an updated birth certificate or passport attesting to any 
changes in student identification, to include legal name and sex, is required before any 
changes will be made to the student scholastic record.  

2. If a gender-expansive or transgender student and the student’s parents request a 
diploma and/or transcript with the student’s chosen name, schools will provide a student 
with both a diploma and/or transcript reflecting the student’s legal name as well as an 
alternate diploma and/or alternate, unofficial transcript with the student’s chosen name 
that reflects the student’s gender identity. Students who are 18 or older may request an 
additional diploma and/or unofficial transcript with their chosen name, without parent 
permission being received by FCPS.  

3. For current FCPS students, legal name and/or gender marker changes will be reflected 
throughout the time of enrollment.  

4. Staff access to permanent student records that contain a gender-expansive or 
transgender student’s legal name and/or sex assigned at birth will be limited to the 
following staff members: administrators, directors of student services, counselors, school 
psychologists, school social workers, SIAs/SSAs, and transcript assistants based on 
their legitimate educational interest in this information.  

5. In situations where school staff is required to use or to report a transgender student’s 
legal name or sex assigned at birth, such as for purposes of standardized testing,  

 

Regulation 2603.2  
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school staff and administrators will adopt practices to avoid the inadvertent disclosure of such 
information to individuals outside of the reporting requirement.  

F. FCPS graduates may change their permanent records under the same requirements as 
current FCPS students.  

VII. CLASSROOM RECORDS  

1. Internally generated and shared school lists of students (e.g., honor roll, graduation 
programs) shall identify gender-expansive or transgender students by their chosen 
names and genders. Additionally, school documents such as yearbooks, school 
newspapers, and communications to outside media shall identify gender-expansive or 
transgender students by their chosen names and appropriate gender markers.  

2. FCPS electronic systems which will be seen by staff (including teachers and substitutes) 
should reflect the student’s chosen name and pronoun (when possible) as designated by 
the student or parents.  

VIII. PRIVACY AND EDUCATIONAL RECORDS  

Information about students’ transgender status, legal name, or sex assigned at birth constitutes 
confidential personally identifiable and medical information. Such information should not be 
disclosed unless required by law.  



IX. ACCESS TO FACILITIES  

1. Gender-expansive and transgender students shall be provided with the option of using a 
locker room or restroom consistent with the student’s gender identity.  

2. When an instructional or extra-curricular event requires students to be accommodated 
overnight, students may be assigned to a room consistent with the student’s gender 
identity.  

3. Any student who has a need or desire for increased privacy, regardless of the underlying 
reason including gender identity, shall be provided with a reasonable, non- stigmatizing 
alternative such as the use of a private area (e.g., a nearby restroom stall with a door, an 
area separated by a curtain, or a nearby health or single-use/unisex bathroom), or with a 
separate changing schedule (e.g., using the locker room that corresponds to the 
student’s gender identity before or after other students). Such alternative options will 
minimize impact to instructional time to the extent possible.  

4. Any alternative arrangement should be provided in a way that protects the ability of 
students to keep their gender-expansive or transgender status or other underlying 
reason for the request confidential. FCPS will maintain confidentiality of nonpublic 
information about students, releasing this information to third parties only when 
authorized by a student or parent.  

5. In no case shall a gender-expansive or transgender student be required to use a locker 
room or restroom that conflicts with the student’s gender identity or be limited to using  
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only a private area, single-occupancy accommodation, or other single-use facility as described 
in this section.  

F. Gender-expansive and transgender students may also be provided with the option of using 
the facilities that correspond to the student’s sex assigned at birth.  

X. STUDENT ACTIVITIES AND ATHLETICS  

1. Student participation in Virginia High School League(VHSL) sponsored programs,or 
another organization such as the Virginia Scholastic Rowing Association (VASRA), as 
well as middle school athletics, are governed by policies and rules of those 
organizations. Gender-expansive and transgender students shall participate in such 
sponsored activities in accordance with these policies.  

2. Student participation in school-sponsored programs, clubs,activities, and sports(other 
than those sponsored by VHSL) shall allow gender-expansive and transgender students 
to participate in accordance with the student’s gender identity.  

XI GENDER SPECIFIC COURSES  

1. Schools should eliminate or reduce the segregation of students by gender to the extent 
possible.  

2. When schools offer a gender specific course or a course with a gender specific section, 
gender-expansive and transgender students shall be allowed to enroll in the course 
corresponding with the student’s gender identity.  

3. In courses where specific units are taught in a way that divides students into groups by 
gender (e.g., Family Life Education), gender-expansive and transgender students, shall 
be allowed to participate with the gender group corresponding to the student’s gender 
identity.  

XII. GENDER SEGREGATION IN OTHER AREAS  



As a general rule, in any other circumstances where students are separated by gender in school 
activities, gender-expansive and transgender students shall be permitted to participate in 
accordance with the student’s gender identity consistently asserted at schools. Activities that 
may involve the need for accommodations to address student privacy concerns will be 
addressed on a case-by-case basis.  

XIII. DRESS CODES  

All students are required to dress in clothing that follow the guidelines as listed in Policy 2613, 
Student Dress Code as well as Regulation 2601, Student Rights and Responsibilities Booklet 
(SR&R), regardless of gender identity. There are no separate categories of clothing 
requirements for either males or females, therefore, gender- expansive and transgender 
students shall be allowed to dress in any clothing that meets the guidelines in the policies 
referenced above. Requirements for attire for school-related 
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programs, activities, and events shall be gender-neutral. These guidelines shall be enforced 

impartially regardless of a student’s gender identity or expression.  

XIV. TRAINING FOR EMPLOYEES  

All school staff will be trained annually on topics relating to transgender students, including 
procedures for preventing and responding to harassment and bullying based on gender identity 
and expression. This includes that a persistent refusal to use a student’s chosen name and 
pronouns constitutes discrimination. School mental health professionals shall be trained 
annually on topics relating to safety and support of these students.  

XV. COMPLAINTS  

Parents and students may direct complaints to the school principal, the Region Office, or to the 
Office of Equity and Employee Relations.  

Legal References:  

Family Educational Rights & Privacy Act, 20 U.S.C. § 1232g; 34 C.F.R. Part 99; Virginia Code 
Sections 22.1-23.3, 2.2-3901, Virginia Administrative Code 8VAC20-160-3D Proposed  

See also the current versions of:  

Policy 1450, Nondiscrimination 
Policy 2613, Student Dress Code 
Policy 2730, Confidentiality of Student Information 
Regulation 2202, Required Admission Credentials for Students Regulation 2601, Student Rights 
and Responsibilities Booklet Regulation 2701, Student Personal Data 
Regulation 4952, Discrimination and Harassment on a Protected Class Management of the 
Student Scholastic Records Manual, Virginia High  

School League, Inc. Handbook and Policy Manual 
FAIRFAX COUNTY PUBLIC SCHOOLS  

 

 


